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• Welcome

• Teaching emergent bilinguals- One teacher’s experience

• Who are emergent bilinguals?

• ELD models

• “Newcomer” ML programs

• “Bonus material:” Translanguaging

• Q&A
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Regular elementary ESOL program

Bilingual program in United Arab Emirates

3rd – 5th NEP classes (pullout program)

Intensive English Program (3rd and 4th grade self-
contained class)
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• Encountered newcomers as 
elementary ESOL teacher

• Approximately 5 newcomers out 
of 50 students in grades 1-5

• Newcomers incorporated with 
other ESOL students

• Push-in and pullout classes
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• Taught in the Abu Dhabi schools 
(United Arab Emirates) from 
2009-2015

• Abu Dhabi schools implemented 
district-wide bilingual education in 
2009 (Arabic/English)

• 2nd and 3rd grade teacher and 
Head of Faculty

• English, math, and science 
curriculum
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• Taught NEP (Non-English 
Proficient) pullout ESOL classes

• 3rd, 4th, and 5th grade classes

• Oral language development

• Early literacy development

• Thematic vocabulary 
acquisition
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• Taught 3rd and 4th grade 
newcomers in self-contained 
class

• Most students were African 
refugees/SLIFE 

• Students moved out of program 
after ELP reached 2.0+ or 1 
year

• Extensive focus on literacy 
development
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• Teaching 3rd and 5th grade MLs 
in collaborative, small group, 
and pullout settings

• Language Lab class for 3rd

grade emergent bilinguals (EB)

• Currently EB 16 students 
acquiring BICS and 
foundational literacy

• Translanguaged and scaffolded 
content support



(Source: Yzqueirdo,2017, p.18) 9

• Newly arrived immigrants

• English learners

• In their 1st year in the U.S.

• Early stages of English 
Language Proficiency (ELP)

English Learners

LTELs

Standard 
ELs

Newcomers
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1st Language Literacy Grade level content 

knowledge

English literacy 

development (compared 

to other newcomers)

Literate (full schooling) Yes Yes Faster

Literate (partial 

schooling)

Yes No Average

Students with 

Interrupted Formal 

Education (SLIFE)

No No Slower at first
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Source: Georgia Department of Education, March 2024
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Special lessons during 
regular ESOL/MLP segment 

(Push-in or pullout)

Designated ESOL/MLP 
segment(s)

(Pullout)

Intensive English class 

(½ day or more)A
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• Special support provided during 
regular ESOL segments

• An option for schools without 
scheduled newcomer classes

• Schools with lower ESOL 
populations
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• Composed solely of newcomers

• More opportunities for 
specialized instruction vs. 
regular ESOL

• Scheduling/composition of 
classes depends on number of 
ELs schoolwide
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• Multiple segments

• Elementary/ESOL certified 
teacher provides content and 
ESOL instruction

• Most transitional model 

• 9 weeks to 1 year
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• Newcomer English programs provide beginning ELs with:

• Basic social and instructional vocabulary

• Targeted lessons to develop basic interpersonal communication (BICS)

• Foundational literacy development

• Understanding of basic U.S. customs and culture (optional)

• Sheltered content instruction (optional- depends on program goals)

• Transitional program

• Monolingual English (unless teacher is fluent in students’ L1)
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Listening and Speaking

Some examples:

• Making introductions

• Expressing basic needs 

• Expressing likes/dislikes

• Following one and two step 
directions

• Asking and answering questions

• Participating in class discussions
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Reading

• alphabet recognition

• phonics- letter sounds/blending/ 
segmentation/substitution

• sight words/HFW

• vocabulary/comprehension (K-2 
level)

Writing

• letter formation

• letters/words/sentences

• parts of speech

• punctuation/capitalization

• descriptive/explanatory/persuasive 
writing
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Considerations Support through “regular 

ESOL”

Dedicated newcomer 

pullout class

½-Full day “Intensive 

English” class

Scheduling Minimal- Existing 

schedules

Moderate- Must set 

schedule pullout 

segment(s)

Minimal- Student classes 

scheduled under ESOL 

teacher

Staffing Minimal- Service 

provided using existing 

schedules

Moderate- Must have 

capacity to allot pullout 

segments

Extensive- Must allot a 

teacher to serve IE 

program

Instructional 

planning/Curriculum 

demands

Lower- Reduced 

instructional time due to 

need to serve other ELs

More- 45 minute 

instructional blocks daily

Most- Up to 250 minutes 

of instruction daily

Duration of program Ongoing- differentiated 

instruction

1 semester to 1 year 9 weeks to 1 year

Linguistic growth 

potential/Time

Marginal Moderate High
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• Schoolwide ESOL numbers are 
a key determining factor

• More newcomers = more 
delivery/program options

• Newcomer program 
goals/curriculum
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• To provide students access to 
language and literacy 
instruction they will not receive 
in the regular classroom

• L/S/R/W skills for success

• Will not be “on-grade-level” at 
end of instruction

• Good foundation to support 
further instruction/intervention



29

• Goal oriented plan of 
instruction and assessment

• Clear criteria for newcomer 
class/program entry and exit 
(i.e. who qualifies and for how 
long?)
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Source: Gwinnett County Public Schools, 
2024

32Source: Dekalb County School District, 2020
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What are some elements of a good 
newcomer/EB program?

Would you would expect to see if you 
observe a NE/EB class?
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Traditional teacher/student materials

Online resources and websites

Reference/Professional Books
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Websites/Apps

learningchocolate.com

Picto4me

starfall.com 

and more
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• When bilinguals use two or more languages to communicate 
(Espinosa and Ascenzi-Moreno, 2021)

• More than just students talking in home language (HL)

• HL is incorporated in instruction

• More than just cognates
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• Environmental print

• Shared reading/guided reading

• Writing

• Assessment

• Content instruction

Strategy: Preview-View-Review
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• My ENL Page- https://sites.google.com/a/oswego.org/my-enl-
page/home/beginner-resources

• Newcomer toolkit-
https://www2.ed.gov/about/offices/list/oela/newcomers-
toolkit/ncomertoolkit.pdf

• Working Newcomers and ELLs-
https://multilingual.mpls.k12.mn.us/uploads/working-with-
newcomers-teachers.pdf

https://sites.google.com/a/oswego.org/my-enl-page/home/beginner-resources
https://sites.google.com/a/oswego.org/my-enl-page/home/beginner-resources
https://www2.ed.gov/about/offices/list/oela/newcomers-toolkit/ncomertoolkit.pdf
https://www2.ed.gov/about/offices/list/oela/newcomers-toolkit/ncomertoolkit.pdf
https://multilingual.mpls.k12.mn.us/uploads/working-with-newcomers-teachers.pdf
https://multilingual.mpls.k12.mn.us/uploads/working-with-newcomers-teachers.pdf
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• Espinosa, C., & Ascenzi-Moreno, L., (2021). Rooted in strength: 
Using translanguaging to grow multilingual readers and writers. 
Scholastic. 

• Yzqueirdo, M. (2017). Pathways to Greatness for ELL Newcomers: 
A Comprehensive Guide for Schools and Teachers. Irving, TX: 
Seidlitz Education
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mailto:Garlfar.andrews@gcpsk12.org
mailto:andrews_teach3@yahoo.com
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