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Who Are We?
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Best Practices to
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" ways toreduce the
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Why Are We Here Today?

e To reflect on who our Newcomers are, the assets
they bring, and challenges they face

To explore evidence-based strategies to serve

Newcomers to lift and amplify language and
content understanding without “watering it down”

e [0 provide you with resources to support your
instruction of newly arrived multilingual learners

M (Center for Latino Achievement & Success in Education
l I Mary Frances Early College of Education
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Who are Newcomers?

Newcomers are students who:

e were born outside the U.S. “'” AE‘M

(mostly) iﬁ&ﬁ? .&o:h A
W4l M8 A

e have been in the U.S. for fewer »
than three years ﬂ ‘
18

e and are “still learning English”

Building Bridges, Telling Our

Stories by TI:IG Human Rights Class at Ay (Center for Latino Achievement & Success in Education
Newcomers High School Ma s Early College of Education
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Presenter Notes
Presentation Notes

https://www.migrationpolicy.org/data/state-profiles/state/demographics/GA

Photo - The Newcomers High students' immigration stories—edited by the St. Luke's students—have been compiled in a book. In these pages, you'll find 37 unique stories penned by students from Albania, Bangladesh, Ecuador, Colombia, Poland, Ivory Coast, Russia, Democratic Republic of the Congo, Indonesia, Tibet, China, Brazil, Peru, Haiti, and the Philippines. Like generations of immigrants before them, readers will discover, as teacher Kim Allen points out, heart-wrenching accounts and patterns of resilience. But there is also a great deal of hope among these new Americans.  

https://www.amazon.com/s/ref=dp_byline_sr_book_1?ie=UTF8&field-author=The+Human+Rights+Class+at+Newcomers+High+School&text=The+Human+Rights+Class+at+Newcomers+High+School&sort=relevancerank&search-alias=books
https://www.amazon.com/s/ref=dp_byline_sr_book_1?ie=UTF8&field-author=The+Human+Rights+Class+at+Newcomers+High+School&text=The+Human+Rights+Class+at+Newcomers+High+School&sort=relevancerank&search-alias=books

Who are Newcomers?

Immigrant Children Ages 5-17, by State, 2021

All Immigrant Children Recent Immigrant Children
Total U.S. % of all % of all immi .
Children oofa o of all immigran
Number children Number children
Alabama 831,000 10,000 1% 2,000 16%
Florida 3,195,000 236,000 7% 69,000 29%
Georgia 1,898,000 55,000 3% 17,000 30%
Mississippi 518,000 4,000 1% 1,000 34%
North Carolina 1,720,000 52,000 3% 20,000 39%
South Carolina 840,000 17,000 2% 8,000 46%
United States 54,814,000 2,142,000 4% 646,000 30%
Notes: This analysis defines “recent immigrants” as individuals who arrived in the United States within three years of the survey year. “-"
indicates estimates not displayed due to small sample size. [w]

Source: MPI tabulation of U.S. Census Bureau 2021 ACS data.

Recent Immigrant Children: A Profile : .
of New Arrivals to U.S. Schools M (Center for Latino Achievement & Success in Education oy n

Mary Frances Early College of Education

Migration Policy Institute 2023 &Y. UNIVERSITY OF GEORGIA
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https://www.migrationpolicy.org/sites/default/files/publications/mpi-recent-immigrant-children-2023_final.pdf




Who are Newcomers?

Immigrant Children Ages 5-17, by State, 2021

All Immigrant Children Recent Immigrant Children
Total U.S. % of all % of all immigrant
Children oofa o of all immigran
l Number children Number children

Georgia has seen a 37% increase in
Newcomers in the last year!

NOItn arolina 1,740,000 34,U0U 3% ZU, U0V 39%
South Carolina 840,000 17,000 2% 8,000 46%
United States 54,814,000 2,142,000 4% 646,000 30%
Notes: This analysis defines “recent immigrants”as individuals who arrived in the United States within three years of the survey year. “-"
[=] . [=]

indicates estimates not displayed due to small sample size.
Source: MPI tabulation of U.S. Census Bureau 2021 ACS data.

Recent Immigrant Children: A Profile
of New Arrivals to U.S. Schools ﬂ Center for Latino Achievement & Success in Education
Migration Policy Institute 2023 &Y. UNIVERSITY OF GEORGIA
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https://www.migrationpolicy.org/sites/default/files/publications/mpi-recent-immigrant-children-2023_final.pdf




Who are Newcomers?

Newcomers are a highly
heterogeneous group

Building Bridges, Telling Our Stories
-! by The Human Rights Class at Newcomers
o High School, Queens, New York

M (Center for Latino Achievement & Success in Education
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https://www.cnn.com/2023/09/07/americas/unicef-report-latin-america-caribbean-migrant-children-intl-hnk/index.html 

https://www.amazon.com/s/ref=dp_byline_sr_book_1?ie=UTF8&field-author=The+Human+Rights+Class+at+Newcomers+High+School&text=The+Human+Rights+Class+at+Newcomers+High+School&sort=relevancerank&search-alias=books
https://www.amazon.com/s/ref=dp_byline_sr_book_1?ie=UTF8&field-author=The+Human+Rights+Class+at+Newcomers+High+School&text=The+Human+Rights+Class+at+Newcomers+High+School&sort=relevancerank&search-alias=books

Newcomer Diversity
How they have come and their reasons for coming

vary tremendously:

e Some have come to reunite with family or are fleeing
political, economic, environmental or social crisis

M (Center for Latino Achievement & Success in Education
‘Mary Frances Early College of Education
&Y. UNIVERSITY OF GEORGIA
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vary tremendously:

e Some have come to reunite with family or are fleeing
political, economic, environmental or social crisis

e Some flew here on a plane, while others walked miles
across multiple countries
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How they have come and their reasons for coming

vary tremendously:

e Some have come to reunite with family or are fleeing
political, economic, environmental or social crisis

e Some flew here on a plane, while others walked miles
across multiple countries

e Some have been in migrant or refugee camps for
months or years
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Newcomer Diversity
How they have come and their reasons for coming

vary tremendously:

e Some have come to reunite with family or are fleeing
political, economic, environmental or social crisis

e Some flew here on a plane, while others walked miles
across multiple countries

e Some have been in migrant or refugee camps for
months or years

e Many have been separated from family and friends
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Newcomer Diversity
How they have come and their reasons for coming

vary tremendously:

e Some have come to reunite with family or are fleeing
political, economic, environmental or social crisis

e Some flew here on a plane, while others walked miles
across multiple countries

e Some have been in migrant or refugee camps for
months or years

e Many have been separated from family and friends
All have left the homes that they know
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Newcomer Diversity

A disproportionate percentage of Newcomers face
challenges that most native born students don’t have.
They are more likely to:

e Live in low-income households (57%)

Recent Immigrant Children: A Profile

AN Center for Latino Achievement & Success in Education Of_ N e“{ Arri Va_ls to U. S Schools
Mary Frances Early College of Education Migration Policy Institute 2023

ai
w_ UNIVERSITY OF GEORGIA

\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\


Presenter Notes
Presentation Notes




Newcomer Diversity
A disproportionate percentage of Newcomers face
challenges that most native born students don’t have.
They are more likely to:
e Live in low-income households (57%)

e Have parents who have limited formal schooling (23%)
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Newcomer Diversity
A disproportionate percentage of Newcomers face
challenges that most native born students don’t have.
They are more likely to:
e Live in low-income households (57%)

e Have parents who have limited formal schooling (23%)

e Be linguistically isolated (no one in the household over
the age of 14 speaks English “‘well”) (44%)

Recent Immigrant Children: A Profile
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Newcomer Diversity
A disproportionate percentage of Newcomers face
challenges that most native born students don’t have.
They are more likely to:
e Live in low-income households (57%)

e Have parents who have limited formal schooling (23%)

e Be linguistically isolated (no one in the household over
the age of 14 speaks English well) (44%)

e Only 82% live with at least one parent (compared to 96%)
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Newcomer Diversity

A disproportionate percentage of Newcomers face
challenges that most native born students don’t have.
They are more likely to:

Live in low-income households (57%)
Have parents who have limited formal schooling (23%)

Be linguistically isolated (no one in the household over the
age of 14 speaks English well) (44%)

Only 82% live with at least one parent (compared to 96%)

Be experiencing stress due to migration and immigration
status

M (Center for Latino Achievement & Success in Education . . .
I l Mary Frances Early College of Education Recent Immigrant Children: A Profile

&Y, UNIVERSITY OF GEORGIA of New Arrivals to U.S. Schools
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Newcomer Diversity

These are not just statistics - they have both
administrative and instructional implications

e For those students with high levels of home language
literacy and extensive formal schooling, the transition is
faster as there are many transferable skills.

M (Center for Latino Achievement & Success in Education
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Newcomer Diversity

These are not just statistics - they have both
administrative and instructional implications

e For those students with high levels of home language
literacy and extensive formal schooling the transition is
faster as there are many transferable skills.

e Recognizing and activating
their assets is “easier” as
they are more analogous to
what we are used to
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Newcomer Diversity
These are not just statistics - they have both
administrative and instructional implications

e However, for those students with limited and interrupted
formal schooling, the transition is more complex

THIS I A SCHOOL

£ Center for Latino Achievement & Success in Education
Mary Frances Early College of Education
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Newcomer Diversity

These are not just statistics - they have both
administrative and instructional implications

e However, for those students with limited and interrupted
formal schooling, the transition is more complex

e \We must, therefore, be even
more reflective about what
we take for granted that
students “should” know about
school

r‘1 Center for Latino Achievement & Success in Education

Mary Frances Early College of Education
B, UNIVERSITY OF GEORGIA

\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\


Presenter Notes
Presentation Notes




Newcomer Diversity

This has NOTHING to do with intelligence but instead about
experience.

Therefore, we as educators must:
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Newcomer Diversity

This has NOTHING to do with intelligence but instead about
experience.

Therefore, we as educators must:

e Clearly and explicitly explain school structure, procedures
and expectations

M (Center for Latino Achievement & Success in Education
‘Mary Frances Early College of Education
&Y. UNIVERSITY OF GEORGIA

\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\



Presenter Notes
Presentation Notes





Supporting Newcomers: Registration

Regional

Registering and
Supporting Newcomer | s

Welcoming, Registering, and Supporting N:"fthwe“

S t u d e n tS p O S e S Newcomer Students: A Toolkit for

Educators of Immigrant and Refugee
challenges for those sl o ices iy e ol
districts who are

receiving literally
dozens per week but

also for those who
have only a handful.

M (Center for Latino Achievement & Success in Education
Mary Frances Early College of Education
&Y. UNIVERSITY OF GEORGIA

\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\


Presenter Notes
Presentation Notes
https://www.gadoe.org/School-Improvement/Federal-Programs/Documents/English%20Learner%20Programs/Welcoming%20Registering%20and%20Supporting%20Newcomer%20Students_%20A%20Toolkit%20for%20Educators%20of%20Immigrant%20and%20Refugee%20Students%20in%20Secondary%20Schools.pdf





Newcomer Diversity

This has NOTHING to do with intelligence but instead about
experience.

Therefore, we as educators must:

e Clearly and explicitly explain school structure, procedures
and expectations, and

e Intentionally teaching what might seem “basic” skills

M (Center for Latino Achievement & Success in Education
Mary Frances Early College of Education
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Supporting Newcomers:
Safe and Welcoming Environment

We are going to focus specifically
on what impacts instruction

However, it is important to
remember that unless our
students’ social, physical and
emotional needs are met, they Newcomer Toolkit
are unlikely to be able to engage
academically

M (Center for Latino Achievement & Success in Education

" Mary Frances Early College of Education
) UNIVERSITY OF GEORGIA
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https://ncela.ed.gov/sites/default/files/2023-06/NewcomerToolkit-06222023-508_OELA.pdf




Supporting Newcomers:
Safe and Welcoming Environment

OELA’s Newcomers Toolkit
Outlines 7 “common themes” for Welcoming Newcomers

Understanding Legal Rights
Exchanging Information

Two-Way Communication

Orientation

Welcoming Newcomers’ Culture and
Languages

Partnering with Community
Organizations

7. Creating Safe and Supportive Schools

M (Center for Latino Achievement & Success in Education
Mary Frances Early College of Education
&Y. UNIVERSITY OF GEORGIA

- N

o

\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\



Presenter Notes
Presentation Notes
https://ncela.ed.gov/sites/default/files/2023-06/NewcomerToolkit-06222023-508_OELA.pdf

teachers get stuck on on “family dinners” and “cultural festivals”
This matters and is ESSENTIAL - but there is much less out there about how to teach content - that is the focus of our day. pjm



Resources: Newcomers’ Legal Rights?

ESOL Language Program — ety and S

screen all potential
students who have or

LEAs’ Legal Obligations iy vl an i

reliable manner.

o Provide EL under IDEA or
Title VI of the Civil Rights Act of 1864 and EEOA students with an Section 504 are
educationally identified, located,
sound and Provide prepared and evaluated in a
successful ESOL and trained ESOL timely manner and
1. Monitor and evaluate EL Program. teachers and that their language
students’ progress in English and staff. needs are considered

academic grade-level knowledgs;
2. Exit them when they are
proficient in English; and
3. Monitor exited students to ensure
they were not prematurely exited.

in evaluations and
services.

Evaluate the effectiveness of the LEAs ESOL Program
to ensure EL students acquire English and that the
program is reasonably calculated to allow ELs to attain
parity of participation in the standard instructional
program with a reasonable time period.

https://www.gadoe.org/Curriculum-Instruction-and-
Assessment/Curriculum-and-Instruction/Pages/English-to- ’l‘| Center for Latino Achievement & Success in Education

Speakers-of-Other-Languages-(ESOL)-and-Title-Ill.aspx Mary Frances Early College of Education
' UNIVERSITY OF GEORGIA

Copyright ©2024 University of Georgia Research Foundation-- created by the Center for Latino Achievement and Success in Education (CLASE) at the University of Georgia
Not to be redistributed without permission.




Newcomer Diversity

This is not about intelligence but instead about experience.
Therefore, we as educators must:

e Clearly and explicitly explain school structure, procedures
and expectations, and

e Intentionally teaching what might seem “basic” skills

e Use home language and multiple other “entry points” for
conveying information to Newcomers and their families

"‘ Center for Latino Achievement & Success in Education

Mary Frances Early College of Education
w_ UNIVERSITY OF GEORGIA
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“Beyond the social-emotional, remember
the phrase ‘care is not sufficient.’

Find instructional materials that focus on
your Newcomer’s assets and develop
lessons with intentionality —

something that is specific to their needs.”

Conversations with Tim features a discussion between Tim
Boals, WIDA founder and director, and Sam Finn, director
of newcomer policy and practice at Californians Together.

M (Center for Latino Achievement & Success in Education
Mary Frances Early College of Education
&Y. UNIVERSITY OF GEORGIA

Not to be redistributed without permission.


Presenter Notes
Presentation Notes
Conversations with Tim features a discussion between Tim Boals, WIDA founder and director, and Sam Finn, director of newcomer policy and practice at Californians Together. https://wida.wisc.edu/about/news/conversations-tim-experts-take-supporting-newcomer-students


https://californianstogether.org/our-mission-and-focus/
https://wida.wisc.edu/about/news/conversations-tim-experts-take-supporting-newcomer-students
https://wida.wisc.edu/about/news/conversations-tim-experts-take-supporting-newcomer-students

Newcomer Diversity

Newcomers also bring with them a wealth assets of
including:

e Linguistic Assets
o Dialectical as well as “language”

M (Center for Latino Achievement & Success in Education
Mary Frances Early College of Education
&Y. UNIVERSITY OF GEORGIA

\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\



Presenter Notes
Presentation Notes




Newcomer Diversity

Newcomers also bring with them a wealth of assets
including:

e Linguistic Assets
o Diaiecticai as weii as “‘language”

e Cultural Assets
o Customs
o Beliefs
o Countries of origin
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Newcomer Diversity

Newcomers also bring with them a wealth of assets
including:

e Linguistic Assets
o Dialectical as well as “language”

e Cultural Assets
o Customs
o Beliefs
o Countries of origin

e Educational Background
o Varied strengths of core academic content/skills
o Interru pterﬂl STHOOHNG, "t taveen

w UNIVERSITY OF GEORGI
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Who are Newcomers?

“It is critical for school staff to
understand students’ backgrounds,
especially as migration trends shift, to
provide appropriate resources and
support for their linguistic, academic,
and socioemotional growth.”

Recent Immigrant Children: A Profile

of New Arrivals to U.S. Schools ﬁ I(WZenter f;)rl Izva}ltin;);{;&cl:ievement & Success in Education
- - - - ary es Early College oj lucation

Migration Policy Institute 2023 W&, UNIVERSITY OF GEORGIA

Copyright ©2024 University of Georgia Research Foundation-- created by the Center for Latino Achievement and Success in Education (CLASE) at the University of Georgia
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Newcomer Assets: Language(s)

Click on the QR Code
OR
go to Menti.com and

What language(s) do the Newcomers and enter the code:
other MLs in your school speak? Rank the top

languages represented. 6404 6792

M (Center for Latino Achievement & Success in Education
Mary Frances Early College of Education
&Y. UNIVERSITY OF GEORGIA
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Newcomer Assets: Language(s)

ﬁ.ﬂ Center for Latino Achievement
& n

ey -
-

What language(s) do the Newcomers and
other MLs in your school speak? Rank the top
languages represented.

r‘1 Center for Latino Achievement & Success in Education

Mary Frances Early College of Education
B, UNIVERSITY OF GEORGIA
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https://www.mentimeter.com/app/presentation/alx8xuhbhrukvhzt1ycxon6ecm6omdvy

Newcomer Assets: Language(s)

Languages spoken by Georgia immigrant population

Spanish 795,646 54%
Viethnamese 57,795 4%
Chinese (including Mandarin, Cantonese, etc.) 55,024 4%
Korean 52,742 4%
Yoruba, Twi, Igbo, or Other Languages of Western Africa 37,536 3%
Ambharic, Somali, or Other Afro-Asiatic Languages 35,318 2%
French (Including Creoles and Cajun) 33,248 2%
Hindi 31,531 2%
ﬁ ginztfr sfgllr‘lylziggzﬁil:jnevement & Success in Education
oo \&DY, UNIVERSITY OF GEORGIA

Not to be redistributed without permission.

Copyright ©2024 University of Georgia Research Foundation-- created by the Center for Latino Achievement and Success in Education (CLASE) at the University of Georgia

Fully 14% of
Georgia’s
10,173,597
residents speak
languages other
than English!!
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Presenter Notes
Presentation Notes
To clarify: 54% of Georgia’s immigrant population speaks Spanish at home, however only 19% of Georgia’s immigrant population comes from Mexico and not all of the immigrants from Mexico speak Spanish.  I know that is confusing!

https://www.migrationpolicy.org/data/state-profiles/state/demographics/GA#top 2021– for the updated numbers in Georgia



https://www.migrationpolicy.org/data/state-profiles/state/demographics/GA#top
https://www.migrationpolicy.org/data/state-profiles/state/demographics/GA#top
https://www.migrationpolicy.org/data/state-profiles/state/demographics/GA#top
https://www.migrationpolicy.org/data/state-profiles/state/demographics/GA#top

.

Newcomer Assets: Countries of Origin

, 2021

Georgia Immigrant Countries of Origin in 2021

Mexico 19%
India 9%
China 5%
Western Africa 5%
Vietham 4%
Korea 4%
Jamaica 4%
Eastern Africa 3%
El Salvador 3%
Colombia 2%

Early College of Education

Each country has
its own unique
political and
social history and
tremendous
diversity within it

M (Center for Latino Achievement & Success in Education
Mary Frances Earl
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Presentation Notes
To clarify: 54% of Georgia’s immigrant population speaks Spanish at home, however only 19% of Georgia’s immigrant population comes from Mexico and not all of the immigrants from Mexico speak Spanish.  I know that is confusing!


https://www.migrationpolicy.org/data/state-profiles/state/demographics/GA#top 2021– for the updated numbers in Georgia



https://www.migrationpolicy.org/data/state-profiles/state/demographics/GA#top
https://www.migrationpolicy.org/data/state-profiles/state/demographics/GA#top
https://www.migrationpolicy.org/data/state-profiles/state/demographics/GA#top
https://www.migrationpolicy.org/data/state-profiles/state/demographics/GA#top

Newcomer Assets: Countries of Origin

o0 W& ~epg- ¥
R W .
. U Spanish
Did you WR=L T ‘
Ty At |
know? B S S
¢

Mexican Spanish includes
the variety of dialects and
sociolects of the Spanish
spoken in Mexico.

The Mexican government
recognizes sixty-eight
linguistic groups and 364
varieties of indigenous
languages. (May 22, 2023)

The top 3 languages spoken in Mexico are Spanish, Nahuatl and
Yucatec Maya. Spanish is spoken by roughly 94% of the population.
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Summary: Who are Newcomers?

Each Newcomer’s experience is unique

e Avoid making assumptions about their experiences and/or
backgrounds

e Recognize and build on the strengths of Newcomer students and
their families

e Create safe environments where students and their families feel
welcome— this is essential for student success
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Supporting and maintaining home

language and culture as ASSETS

has short and long-term benefits
for both students and families

and promotes positive social and
academic outcomes!

Ambroso, E., Dunn, L. and Fox, P. (2021,

September). Research in brief: Engaging and

empowering diverse and underserved families in

schools. US Department of Education. Institute

of Education Sciences National Center for . . . .
Education Evaluation and Regional Assistance rl‘1 Center for Latino Achievement & Success in Education

. . Mary Frances Early College of Education
Regional Educational Laboratory West. &Y, UNIVERSITY OF GEORGIA
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Okay, so now we have
a better idea of who
our Newcomers are...

but what do we need
to do to TEACH them? —

Mary Frances Early College of Education
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Newcomer Instructional Strategies:
Amplifying rather than Simplifying

e Provide amplified models of how to use English appropriately in
academic contexts. waiqui, A. & Bunch, G. C. (Eds.). 2019; Duguay, A. L., Vdovina, T., 2019)

e Teachers can make language and content more accessible by
amplifying rather than simplifying speech or text.

What do we mean?

Walqui, A. & Bunch, G. C. (Eds.). (2019).
Ampl.lfylng the Cur:r_ICUIum: Des"lgnmg quality Ay (Center for Latino Achievement & Success in Education
learning opportunities for English learners.
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Newcomer Instructional Strategies:
Amplifying rather than Simplifying

Simplifying includes avoiding the use g
of challenging words, phrases or e
ging P Py
concepts. -
— s
Amplifying means anticipating where Sy
students might need support in T . ﬁf:\
understanding concepts or terms, and 5o eg‘ ~—
" . 0 Vs ¢ L
providing multiple ways to access ‘anco MOI 4 ﬁlLll
them. Pi otk e S
y "
e, S
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Newcomer Instructional Strategies:
Amplifying rather than Simplifying
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Newcomer Instructional Strategies:
we amplify by:  Amplifying rather than Simplifying

e Creating Explicit Connections:
o Using tools and strategies to link words, concepts and grammatical
structures in association (e.qg. visuals or realia, anchor charts, color-
coding, songs, graphics or gestures)
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Newcomer Instructional Strategies:
we amplify by:  Amplifying rather than Simplifying

e Creating Explicit Connections:
o Using tools and strategies to link words, concepts and grammatical
structures in association (e.qg. visuals or realia, anchor charts, color-
coding, songs, graphics or gestures)

e Identifying and Explicitly Teaching Patterned Language:
o ldentifying discipline-specific formulas and chunks and providing
authentic opportunities to use and practice them (e.g. sentence stems or
other “semi-preconstructed phrases”)

"‘ Center for Latino Achievement & Success in Education

Mary Frances Early College of Education
w_ UNIVERSITY OF GEORGIA

Copyright ©2024 University of Georgia Research Foundation-- created by the Center for Latino Achievement and Success in Education (CLASE) at the University of Georgia
Not to be redistributed without permission.



Newcomer Instructional Strategies:
we amplify by:  Amplifying rather than Simplifying

e Creating Explicit Connections:
o Using tools and strategies to link words, concepts and grammatical
structures in association (e.qg. visuals or realia, anchor charts, color-
coding, songs, graphics or gestures)

e Identifying and Explicitly Teaching Patterned Language:
o ldentifying discipline-specific formulas and chunks and providing
authentic opportunities to use and practice them (e.g. sentence stems or
other “semi-preconstructed phrases”)

e Creating and Reinforcing Routines through Repetition:
o Highlighting words and structures that we use routinely and (e.q. sight
words or connecting words)
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Newcomer Instructional Strategies:
Amplifying rather than Simplifying

Use of first langquage
When done ViSums and Fonia Read Aloud

thoughtfully and \ a ’)MM 6
ocm@ estures

intentionally, these

strategies can help Seagfolding\ I s
Newcomer students .7 . e &, -
learn language and | = | et S Brseatass
connect to contentin f Wik
meaningful ways comeet 198200 Serence Sirustrcs )

Ms Houser Inspiring and Encouraging
Instructional Coaches with Tips and Resources:
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https://www.mshouser.com/teaching-tips/8-strategies-for-scaffolding-instruction
https://www.mshouser.com/teaching-tips/8-strategies-for-scaffolding-instruction

Newcomer Instructional Strategies:
Amplifying rather than Simplifying

[ HISTORY OF THE CIVIL WAR
: NITED e STATES

Caution: No activity, strategy, image or tool will, in and of itself, guarantee
your students will make meaningful connections to the content.
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Amplifying Language: Teacher Focus

Watch the video of Mr. lan introducing

. L Phillip |

the activity with his ESOL 1 MeadowcrLeLpHi:: School

(Newcomer C|ass)_ Gwinnett County Public Schools
ESOL 1

Take note of what strategies you see 3, '

Mr. lan using to amplify language and | & "

content by:

e making meaningful connections
e underscoring patterns

e and creating routines (repetition)

r‘1 Center for Latino Achievement & Success in Education

Mary Frances Early College of Education
w UNIVERSITY OF GEORGIA

\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\



Amplifying Language: Teacher Focus

Topic: Hobbies o

JPA Task: Sort Activities as Hobby or Not a Hobby and discuss why - doafrﬂ:Lmi';"sChool

Gwinnett County Public Schools
ESOL 1

Mary Frances Early College of Education
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Amplifying Language: Teacher Focus
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Phillip lan
Meadowcreek
High School
Gwinnett County
Public Schools
ESOL 1
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Amplifying Language: Teacher Focus

What strategies did the Click on the QR Code

teacher use to "amplify” the _%
meaning of the language go to Menti.com and enter

and content and support the code:
Newcomer students? 2593130
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Amplifying Language: Teacher Focus

Results

What strategies did the
teacher use to “amplify” the
meaning of the language
and content and support
Newcomer students?
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https://www.mentimeter.com/app/presentation/al4f3wmsa4oe98d9h8dffm8q4ips3hic

Amplifying Language: Teacher Focus

What strategies did you see Mr. lan using to “amplify” the
meaning of the language and content by making meaningful

connections, underscoring patterns and creating routines?

Phillip lan
Meadowcreek High School
Gwinnett County Public Schools

Targeted modeling of language ESOL 1

Strategic use of targeted “sandwich translation”

Intentional connection of concepts to student
background knowledge

Attention to connection between written and spoken
language

Authentic repetition of words and structures

Meaningful gestures connecting words and concepts

Use of visuals to connect words and concepts

r‘1 Center for Latino Achievement & Success in Education

Mary Frances Early College of Education
B, UNIVERSITY OF GEORGIA
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Amplifying Language: Student Focus

Watch the video of Niki Hill and her students and take note
of what you notice about how the language is amplified

through student interaction

,SﬁilohElemeltamSckol :
A

Niki Hill Vg

5th Grade

Shiloh Elementary
Gwinnett County Public Schools

Student
Instructional Goal:

To identify types of
sentences, and to
verbalize their
reasoning.
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**No need to share the link here**

https://youtu.be/LAj1a7-ku2Q
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**No need to share the link here**

http://www.youtube.com/watch?v=LAj1a7-ku2Q

Amplifying Language: Student Focus

"
et |
e

Notice how the language is amplified [ sl N L
rather than simplified through: | (-

e Peer modeling of academic and social
language

e \Written text connected to spoken words
e Sentence frames allow authentic participation

e Can move the text around to better see or allow for non-verbal
participation

e Purposeful grouping with language broker
r‘1 Sﬂeﬁi sfgllr', Iézlteig?Eﬁil;ainevement & Success in Education

w UNIVERSITY OF GEORGIA
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Amplifying Language: Student Focus

3]

e How are the skills that the Newcomer _ .
student gained different from those 4 o\ L\
that he would have gained working j @9
alone at a computer?

e How are the skills gained different
than those he would have gained if he
had been pulled out with only level 1
ELs?

Discuss with your neighbor or group

r‘1 Center for Latino Achievement & Success in Education

Mary Frances Early College of Education
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Amplifying Language: Student Focus

Layers of amplification:

Students complete “I| Am From” poem about themselves
Students watch a video about Greek Gods

Teacher divides the students into groups and assigns one God to each (Zeus,
Poseidon or Hades)

Teacher passes out the portion of the video transcript pertaining to “their” god
p wNE JW

Students highlight the transcript by Sk =
category:

green = things from nature

orange = things about god’'s home
PifiK = objects associated with the god
blue = places important to the god

O O O O

Mariella Tomova

r‘1 Center for Latino Achievement & Success in Education Meadowcreek High School - GCPS
Mary Frances Early College of Education i i
NS DEGRORGIA Sheltered Multicultural Literature
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combines the SEL with the academic learning


Amplifying Language: Student Focus

Finally, students collaborate to complete an “I Am From”
poem about their god, in this example, Poseidon:

Students are able to adapt text from what they highlight
in the transcript and fill in the semi-preconstructed
phrases in the “I| am From Poem”. For example:

“I am from algaes dancing in the ocean depths.”
(a plant or natural item from your past)

“I'm from the qolden trident that | hold while riding a

dolphin.”
(two BBJeets from your past)

Mariella Tomova
Meadowcreek High School
Gwinnett County Public School

Poseidon - Where I am From Poem

Written by: Hector Lopez, Yeimy Ramirez, Michael Estrada.
Tam from the depths of the ocean, where the waves crash and roar, ?
(a specific item from your childhood home)
from the blacksmith cyclopes and the divine power I was born with.
(two products or objects from your past)
Tam from my childhood filled by animals and aquatic wonders,
(a phrase describing your childhood home)
and the wonderful coral reefs near my golden hall,
(more description of your childhood home)
Iam from algags dancing in the ocean depths,
(a plant, tree or natural item from your past)
whose dance is calmer than the Pacific Ocean.
(personify that natural item)
I’m from the golden trident that I hold while riding a dolphin,
(two objects from your past)
from Cronus and his Roman equivalent Saturn and the mother of all the gods Rhea.
(a family name) __(another family name)
Iam from love with a harmonious balance and my love with Amphitrite,
(a family trait or tendency) (another family trait or tendency)
and from the rivalries and conflicts between my family in Olympus.
(another family trait, habit or tendency)
from my divine and powerful brothers Zeus and Hades.
Iam from the god of the sky Uranus and the god of the earth Gaia,
(an ancestor) __(another ancestor)
from the grapes and the wine of my family of gods.
(two foods from your family history)
And the creation of the universe by my ancestors Uranus and Gaia,|
(a specific event in the life of an ancestor)
and from the Cronus prophecy that foretold his downfall at the hands of his own children,
(another detail from the life of an ancestor)
and when Cronus swallowed all the siblings because he was afraid of the prophecy.

(a memory of object you had as a child)

Mary Frances Early College of Education

Sheltered Multicultural Literature r‘1 Center for Latino Achievement & Success in Education
) UNIVERSITY OF GEORGIA

Newcomers, Level 1 and Level 2
MLs
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Amplifying Language: Student Focus

Watch the video of these three

students (one newcomer, two level
2 MLs)

e \What do you notice about how
the students collaborate to
deepen their understanding of

Mariella Tomova
both the language and content? Meadowcreek High School - GCPS
Sheltered Multicultural Literature
Newcomers, Level 1 and Level 2
MLs

e \WVhat evidence of teacher
strategies do you see?

M (Center for Latino Achievement & Success in Education
Mary Frances Early College of Education
&Y. UNIVERSITY OF GEORGIA
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https://youtu.be/G8s3zKwKOdM

Amplifying Language: Student Focus

Mariella Tomova
Meadowcreek High School - GCPS
Sheltered Multicultural Literature

r‘1 Center for Latino Achievement & Success in Education
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Amplifying Language: Student Focus
What did you notice about how the students collaborate
to deepen their understanding of both the language and
content?

What evidence of strategies did you see? For example:

e Strategic use of targeted translation

e Color-coded highlighting on texts

e Peer modeling of academic and social language

e Re-utilizing written tools and resources (I Am From

Mariella Tomova

template they had already completed) Meadowcreek High School - GCPS
Sheltered Multicultural Literature
e Written text connected to spoken language Newcomers, Level 1 and Level 2

) MLs
(transcript)
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Amplifying Language: Student Focus

e How are the skills that the
newcomer student gained different
from those that he would have
gained working alone at a
computer?

e How are the skills gained different
than those he would have gained if
he had been pulled out with only
level 1 ELs?

Discuss with your neighbor or group.

r‘1 Center for Latino Achievement & Success in Education
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Modifying your
Lessons for Diverse
Learners is NOT
about Making the
Content Easier, it’s
About Making it More
Accessible!

NeT. ENGLISH-
CENTRIC VIEW
oF GRAMMATicAL
STRUCTURE,

BOVANT Aaeg 4] Biel 3

Goal: Make the language of school as
routine, patterned and connected as possible!

‘MY Center for Latino Achievement & Success in Education
College of Education
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W UNIVERSITY OF RGIA
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Newcomer Instructional Strategies:
Putting it into Practice
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Putting it into Practice

Instrucciones: El Ciclo del Agua

e Escuche a la leccion . .
sobre “El Ciclo del Precipitacion
Aguar et M G

e Escribe notas sobre lo Ao e Condensacion
que entiende

AR

v ¥ Jd
L
L

e Trabaje con uno o dos l
companeros para l

hacer la tarea Infiltraci

Evaporacion

"‘ Center for Latino Achievement & Success in Education
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Newcomers Instructional Strategies: Putting it into Practice
Ciclo del Agua Grafico

Banco de Palabras:
Evaporation
Aquifer

Ciclo
Condensacion
Precipitacion

Palabra en Inglés Palabra en Representacién
Espaiiol Visual
Acuifero @
Precipitation N—
4%
Evaporacion 44
Condensation ‘ S
Cycle 5 —
Agua ——
P

[l

Oy
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Newcomers Instructional Strategies: Putting it into Practice

e How did that exercise make you feel?

e \What strategies/assets did you use to help you
understand and complete the task?

e \What strategies did the teacher () use to amplify?
e How much English did you use?

Share your thoughts with your group!

M (Center for Latino Achievement & Success in Education %
" Mary Frances Early College of Education >
&Y. UNIVERSITY OF GEORGIA
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Newcomers Instructional Strategies: Putting it into Practice

As you reflect on this activity and what we have discussed,
consider, what you would need to do to:

e Build your Newcomer students’ background knowledge
e Amplify rather than simplify content and language
e Help them connect to and draw on their assets?

o Specifically, how can you scaffold for your
Newcomers to allow them to engage productively in
academic activities?

M (Center for Latino Achievement & Success in Education
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Scaffolding for Newcomers: QR Codes

e (Can link to multiple
supports such as web
pages, text, pictures
anchor charts etc.

e (Can record instructions
so students can hear
instructions and/or text
repeatedly

M (Center for Latino Achievement & Success in Education
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Scaffolding for Newcomers: Anchor Charts

e Provide visual
representations
of concepts
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Scaffolding for Newcomers: Anchor Charts

- e Link visual
Precipitacion images to words

—
r"
-
-
-
-
.
7‘
i
-
S

yoracion

Infiltraci
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Scaffolding for Newcomers: Anchor Charts

e Provide
Prelgipitaqiép opportunity for
bpoa DILANG students to
‘:,i.“:"."‘,:,‘ Condensacion translate for
S A Condensation  each other or in
e N their own word
) Evaporacién  journal/chart
_ Evaporation
Infiltraci
Filtration s
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Scaffolding for Newcomers: Word Journals

Palabra en Palabra en Raiz Latina, Representaci | Me acuerda
Inglés Espafnol Griega 6n Visual de...
Aquifer Acuifero Agua = water @ Puddles
Precipitation Precipitacion Precipit = fall ‘J‘ rain/snow
9§y
Evaporation Evaporacion Evapore = go A4 Steam from
in vapor == a pot
Condensation | Condensacion | Con = with < Water on a
Densare = - glass in
become dense summer
Cycle Ciclo Ciclo = cycle - Bicycle
Water Agua Agua = water = | Aquafina
e

r‘1 Center for Latino Achievement & Success in Education

Mary Frances Early College of Education
B, UNIVERSITY OF GEORGIA

Copyright ©2024 University of Georgia Research Foundation-- created by the Center for Latino Achievement an

Not to be redistributed without permission.

d Success in Education (CLASE) at the University of Georgia

e Capitalizes on

Assets and
creates space
for intentional
connection

Personalized -
Student takes
ownership

Links visual
Images to words

Space for
targeted
translation
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Scaffolding for Newcomers: Word Banks

Banco de Palabras:

Evaporacion Aquifero
Ciclo Condensacion
Precipitacion Infiltracion

e Focuses attention on academic vocabulary
e Can be linked to visual images, recordings or translations

e Should always be used in conjunction with other tools to
contextualize - not in isolation

M (Center for Latino Achievement & Success in Education
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Scaffolding for Newcomers: Videos

D3 YouTube Search Q

Consider using videos or
other materials in your
students' home language
to:

e Dbuild background
knowledge about the
content concepts, and

e allow them to process
the content before

@ ririeis @Ry I pp— having to produce

output in English

Hoy vamos a conocer j el ciclo del agua!

M (Center for Latino Achievement & Success in Education
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Scaffolding for Newcomers: Sentence

dram&Sntence frames

L)

\
\
(e.g. conversational sentence | !agree ~ldisagree | °®
with you with you
stems) can help students: because...  because...
| | .
\

e See the patterns of
language that are
commonly used

e Feelless pressure
about “how to start” and
practice

e Enter into the
conversation

1 would
like to
add to that...

ey Cer r Latin

My

Wwdas..

Sl

o Achievement & Success in Education

strategy ‘ —

Your

reminds me of...

=Y «

\
\
\
\
~ strategy
\
\
\

\

\

\

~ would
. happen if..
\

\

atino Achievemen

'.. Cen chi Success in Educ l-l Center for Latino Achievement & Success i g
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Confianza LLC (2017). Language Functions
Tool 2.0. www.ellstudents.com.

caffolding for Newcomers: Other Resources

Language Functions Tool 2.0

Co-created by Confianza Director Sarah Bernadette Ottow with several educator groups, including the American

Al rights reserved © 2017 and

Confianza LLC

Equi? ‘

Language
Literacy

International School of Bucharest, Romania and educators in the Boston Public Schools. This tool is also informed by The
Collaboration Tool from The MA DESE ESL Next Generation Collaboration Tool of which Ottow was a consultant.

More resources on supporting equity, language and literacy can be found at www.ellstudents.com and in Ottow’s book on ELLs/ALLs: The Language Lens for Content Classrooms.

Language
Function

Analyze/
Classify

Break down in order to bring
aut the essential elements or
structure, Group objects or
ideas according to their
characteristics or features

KEY WORDS:
in fact, for example,

specifically, connected to, in
common, contrasting with

Because, supports, important,

Graphic

Organizer

Beginner
Question & Answer Stem Ideas

Intermediate
Question & Answer Stem Ideas

What is the texture like? Shape?
Color?

What makes these different/
similar?

‘What characteristics do these have
in common?
How could we group...?

NOTE: This tool suggests linguistic patterns, ranging from less complex (ELP 1-2) to more complex (ELP 5-6); however, be aware that these sentence stem ideas below are not prescriptive. Language acquisition
Language acquisition is not a linear process; it varies based on individual factors, domains and sociocultural context. Confianza recommends that teachers create their own language supports based on students’ needs,
grade level, unit/lesson goals, and other contextual factors. Start with the end in mind by creating success criteria (what the ideal response would be) then work backwards to create the frames needed to get there.

Based on ...., how would you
classify/

analyze...?

What types of...are represented
here?

What traits do these have in
common?

and are similar/
different because...
I sorted these by
All [don't] have
Allare [not]

is an example of...

eans the same as...

..is similar to...

| grouped...and...together because...

We can classify/analyze...according
to...

A commeon characteristic
of..and...is...

One attribute of...is...

‘@l UNIVERSITY OF GEORGIA

Center for Latino Achievement & Success in Education
‘Mary Frances Early College of Education

Copyright ©2024 University of Georgia Research Foundation-- created by the Center for Latino Achievement and Success in Education (CLASE) at the University of Georgia
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Scaffolding for Newcomers: Al and Technology

From frustration... ‘ ...to understanding
Don't let an abstruse Don't let a difficult and
lexicon heighten your confusing word list
trepidation. increase your fear and
Rewordify.com can nervousness.
assuage your anxiety. Rewordify.com can calm

your fear and stress.

Transposes but also offers text to speech

Supports Interpretive skills

M (Center for Latino Achievement & Success in Education
Mary Frances Early College of Education
&Y. UNIVERSITY OF GEORGIA
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Scaffolding for Newcomers: Al and Technology

€ QuillBot

English (US) French Spanish German All v

Modes: Standard Fluency Formal Academic Creative Custom More v  Synonyms: — —Q

Sentence starters and frames can also provide structure to elicit and u Sentence starters and frames can also help to structure and improve student

deepen student understanding. For example, the sentence starters, “I knowledge. Sentence openers such as "l discovered that..." and "l knew my

discovered that...” and, “I knew my answer was reasonable because ..." answer was reasonable because ..." encourage students to reflect on specific

prompt students to think deeply about specific aspects of their problem components of their problem-solving process and provide framework for

solving process while providing a structure for talking about it. discussion.

Paraphrases and rephrases student writing in different registers
and languages and helps students understand changes

Supports Expressive sKills

r‘1 Center for Latino Achievement & Success in Education

Mary Frances Early College of Education
B, UNIVERSITY OF GEORGIA
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Scaffolding for Newcomers: Wakelet

wakelet @ Shars J| Login m
. U @gg|| ,, Follow Zitems - Y
e Can upload multlp!e Newcomer Instructional Strategies:
Supports SuCh as I|nkS, text, Amplifying rather than Simplifying

pictures anchor charts etc.

e Textto Speech technology
so students can read and
hear instructions and/or text
repeatedly

e Technology offers graphic
representation of words

M (Center for Latino Achievement & Success in Education
Mary Frances Early College of Education
&Y. UNIVERSITY OF GEORGIA
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https://wakelet.com/wake/eOu0vGP9bbIF7hAPcFXNx

Research Base for Effective ML Instruction

Grounded in sociocultural Collaborative Conversation-Based Instruction

theory and the CREDE’s

Five Standards for Purposeful Language & Literacy
Conversation Development

Effective Pedagogy,

: JPA
the IC pedagogical model
is based on decades of

research on what types of e

instruction work best for Challenging & Contextualization
English learners Complex Activities For Meaning
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The Arch of Collaborative Conversation-Based Instruction

To Support Teacher Application of

Learning |  Productive
through vt

Building

the Instructional Conversation (IC) .5
Pedagogical Model, CLASE
Developed: =

Collaboration
with Others

i Practicing Springer
Spring Language and .
Line | Literacy Scaffolding
ful Planning
Aptitudes Columns: Aptitudes

u The assets Students and Teachers each bring to
e rc o O a o ra I V e pemngsmEne

o Building Blocks (Voussoirs): o
Motivations The work that the Students and Teachers do Motivations
together using their assests

]
Scaffolding:
. Gontent The differentiated activities and supports that the Content
Literacy Teacher purposefully plans to help Students Literacy
Column Skills achieve instructional goals Skills

Keystone (JPA):

]
Social The actley that provides the tlm_e, tools, and Social
[fem i opportunity for Students to practice language, (s
productively struggle, scaffold for their peers,

Listening
Buruaisiy

Skils and collaboratively achieve understanding of Skils
concepts across the curricula
Background There are two kinds of JPAs: Background
Knowledge & « Ind d -JPAs are completed by a group of Knowledge &
Experience Students without the Teacher constantly present Experience
« Instructional Conversations or IC-JPAs are
Teacher facilitated to provlde. scaffolded support Witha et el
and elevated engagement with the task 5 Instruction for
Home Home Little Help  cuturalyand
Language Language FromMy [iscusiotiihes

Friends (CLD) Classrooms

Foundation. Safe Classroom Environment

= P
Student Teacher
©2017 - Mellom, Weber & Gokee
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The Arch of Collaborative Conversation-Based Instruction

The CLASE Arch of
Collaborative
Conversation-Based

Building
Blocks
(Voussoirs)

Connections

N Practicing Springer u
Spring
el Instruction
T ful Planning T
Aptitudes Columns: Aptitudes
The assets Students and Teachers each bring to
the learning environment . t b d f k th t
P —— IN an assets-based Iramework tha
Motivations The work that the Students and Teachers do Motivations . . .
together using their assests t t t h q d I q
I represents active teacning and iearnin
Content The differentiated activities and supports that the Content
Li Teach: fully plans to help Student: - Li
o | | et (G and the elements necessary to support
7]
B K uPA): 51
s | oo snes | e BOTH content understanding and
Intell‘lgil:tinn opportunity for Students to practice language, Interg:tinn
s B collborativl scheve undrstancing of S .
language development - showing how
Background There are two kinds of JPAs: Background
Knowledge & . Independe_n\-JPAsarecomple(ed by a group of Knowledge & th k t th t
i Stud h he Teach I i
Bt | (] . tructional Comversationsor I PAsore. || | e €y WOrK togetner as a system.
Teacher facilitated to provide scaffolded support
and elevated engagement with the task
Home Home
Language Language
= ‘l’j‘g:‘&dp Emmm;‘;%?m
Foundation Safe Classroom Environment From My lieisioahDiere
o~ e — Frignds (W assrooms
Student Teacher
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Registration OPEN:
Summer 2024 Foundational IC Training Institute

UPCOMING DATES:
Summer 2024 Institute 1: Zoom/UGA Gwinnett
O VERSATION. eJune 3-4 & 6-7 (M-T & TH-F)
Foundational

Institute 2: Zoom-COMPLETELY VIRTUAL!

stiuies eJune 10-13 (M-TH)

Institute 3: Zoom/UGA Gwinnett
eJuly 8-9 & 11-12 (M-T & TH-F)

Institute 4: UGA Gwinnett - COMPLETELY IN-PERSON
eJuly 15-18 (M-TH)

MY (Center for Latino Achievement & Success in Education
Il Mary Frances Early College of Education
&Y. UNIVERSITY OF GEORGIA
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Follow CLASE on Social Media!

BE UPDATED! STAY CONNECTED!

FOLLOW US ON SOCIAL MEDIA!

f UGA.CLASE CLASE_ UGA (@ @CLASE_UGA

MY (Center for Latino Achievement & Success in Education
l Mary Frances Early College of Education
) UNIVERSITY OF GEORGIA
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For more Information - |z = s
From My lilrllft,'ﬂ:‘:tigaalllgr Diverse

Our Book is Available!| | ms ol

amazon
p

e _ —,_

Free Shipping Promo Code: TCP2023 (click for restrictions)

(s TEACHERS COLLEGE PRESS

| . - TEACHERS COLLEGE | COI

Paula J. Mellom - Rebecca K. Hixon - Jodi P. Weber
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Thank You!

Paula Mellom
pjmellom@uga.edu UNIVERSITY OF

(€1 (0] 2{€] V.Y

Mary Frances Early
College of Education
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